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Abstract

The need for multilingual citizens is becoming more evident nowadays. Content
and Language Integrated Learning (CLIL) is quickly becoming an essential key instrument
in bilingual schools. Additionally, it has been implemented and spread around Europe and it
is supported by the European Union Institutions (Nieto, 2016). CLIL methodology is based
on communicating, and teaching several school subjects like science, math, and geography
among others. It focuses mainly on teaching content together with the second language
(Bailey, 2015). It has been reported in several studies that the uses of CLIL methodology has
many benefits such as: increasing the students’ attention, developing the cognitive and the
proficiency in English (Bret, 2011); however, far too little attention has been paid to CLIL
among traditional schools in Colombia.
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Introduction

The need for multilingual citizens is becoming more evident nowadays. Content
and Language Integrated Learning (CLIL) is quickly becoming an essential key instrument
in bilingual schools. Additionally, it has been implemented and spread around Europe and it
is supported by the European Union Institutions (Nieto, 2016). CLIL methodology is based
on communicating, and teaching several school subjects like science, math, and geography
among others. It focuses mainly on teaching content together with the second language
(Bailey, 2015). It has been reported in several studies that the uses of CLIL methodology has
many benefits such as: increasing the students attention, developing the cognitive and the
proficiency in English (Bret, 2011); however, far too little attention has been paid to CLIL

among traditional schools in Colombia.

Earlier studies seemed to suggest that implementing CLIL around schools helps to
accomplish needs in order to achieve English as a target language (Baley, 2015). To verify
this finding, more work is urgently needed in Colombia. There is still non-recognized CLIL
methodology and there are difficulties to maintain a balance between teaching a subject and
teaching a language. There is instead a lot of resistance from teachers, schools, and schools’
directives in Colombia to switch to this CLIL methodology. While in some countries such as

Germany, Austria and the Netherlands, among others, the dual profile of the teachers is the



norm. In other countries like Colombia there is a big division between language and subject

matter.

The present research wants to analyse how CLIL methodology influences
language teaching and learning practices at Disneylandia Marinilla primary School. The
results of the study identify that CLIL methodology influences elementary teacher’s
pedagogical practices regarding English processes at Disneylandia Marinilla School due to
the fact that when the English teachers have been observed during their classes it is possible
to see that they promote different activities in English through communication, content,
culture and cognition to catch students attention. Therefore, CLIL seems to be an excellent
method for motivating both teachers and students because when they use English, they feel
rewarded because they are using the language in a real context. Other obtained results
describe teachers’ beliefs about learning English at school through CLIL methodology, and
as a final result giving answer to the third specific objective which is to propose strategies
considering CLIL methodology to enhance English elementary teaching practices at

Disneylandia Marinilla School



Description of the Context

This section describes a typical concept of an educational scenario in which this
research is carried out. It acknowledges the social, historical, cultural, economic and political
conditions that shape English teaching processes around the country and in the world. It
proceeds to explain why the study is relevant within that specific context. This research takes
place at Institute Regional Disneylandia Marinilla. Marinilla is a municipality of Colombia,
located in the eastern subregion of the department of Antioquia and the school is placed at
the CI. 31 27-54 neighbourhood CI 30 N°36-11 on one of Marinilla’s main streets, so
transportation is easy, many buses go by the school including those which come from
Rionegro and Sociedad Transportadora Marinilla. The neighbourhood in which the school is
located is a quiet place; there is a convent around, and a church; there are several public

schools, the municipal swimming pool, and small shops.

Disneylandia was founded by Patricia Marin in 2010 and since then has kept close
attention to children, teenagers who do not have the opportunity to study because they live

in rural areas. It uses a humanistic pedagogical model.

The Instituto Regional Disneylandia is a private and non-religious school.

Students’ socioeconomic stratum is 2, 3 and 4 and provide an educational service for girls



and boys from preschool up to 5 th grade. The mission of the institution is to contribute to
the integral human development of individuals, families and communities through processes
of formation of solidarity, productivity, associative work and the promotion of community
management, within the framework of the Christian spirit and environmental sustainability.
Regarding the vision it describes an organization model in the management for the
development of communities, supported by research, the solitary approach. The
improvement of these processes is implemented frequently through a dynamic and executing

training with the goal of a productive and social change for the community.

The institution offers some techniques in some programs to help and improve
students in higher education, in addition to a technical training. Also, aims to form them from
a humanistic and an axiological approach. Furthermore, they integrate the parents in the
process to engage them in the integral formation of their children in order to do that the
institution not only enrols the students, but in a way the parents as well. Right now, only a
small percentage of the school’s teachers are English proficiency. The preschool students
have 3 hours of English per week and the rest of the elementary school have 5 hours per
week. Most of the students have an active participation in English class, but their level is low
although, there are some students whose level is high, because they are taking English lessons
at the language centre of the same institution. The school makes several cultural events a

year, for instance English day is celebrated on May 31th every year.
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The main purpose of Disneylandia is to take students to a higher education with a
high level of proficiency in English. Now the school uses a traditional approach and English
Is taught as a subject, which is insufficient in favour of assessing language for a real purpose

in a real context.
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Statement of the Problem

Currently, there are many Colombian schools whose main goal is for their students
to acquire a high proficiency English level, either to meet with the quality standards in
education or to contribute to their integral development. This is the case of Disneylandia
School, which in order to give answers to the Programa Nacional de Bilinglismo (Ministerio
de Educacion Nacional, 2006), started adjusting more English hours into the curriculum.
Unfortunately, this is causing frustration among students because there are too many isolated
English hours, which has led to some resistance about the acquisition of English as a second
language. In addition, is not easy for the English teachers who by themselves must create
awareness in their students to make them understand the importance and the impact that

English language has in a globalized world.

Considering all the information above, a proposal has come along consisting in
proposing strategies considering the influence of CLIL methodology to enhance English
elementary teaching practices at Disneylandia Marinilla primary School; so it will develop
in young learners a spontaneous speech in a more natural way in English as a foreign
language, by being immersed in a real context. According to Bailey (2015), CLIL provides
a more flexible way of using the target language in the classroom due to an increasing and
constant exposure of everyone involved. The above is necessary to be applied properly in

order to fulfil the expectations of the government and the scholar community.
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Literature Review

This research is supported by several authors who have had experiences with the
implementation of this methodology as a second language acquisition. In this part of the
paper, we discussed concepts such as Content and Language Integrated Learning, preschool

and elementary teaching practices, and English acquisition on elementary learners.

Content and Language Integrated Learning

Nowadays, the term Content Language Integrated Learning (CLIL) is well known
in the world and applied in many scholar institutions, and it appears as an option for those
schools that want to move forward to a second language acquisition (Rodriguez, 2011). CLIL
is the first concept in this research to take into account and it has several definitions, the most
relevant ones are exposed in this paper; It can be understood as an educational approach in
which is teaching one language through content with the objective to promote both (Marsh,
2008). (Hymes, 1966)On the other hand, CLIL methodology integrates four guidelines
playing an essential role in the whole process of acquiring a second language. Those are:

content, cognition, communication and culture.. Furthermore we follow step by step
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The content

The content refers to the process by which the knowledge is generated through the
procedure of learning a foreign language. Cognition is the knowledge which is constructed
through interactions and questioning derived from the process. Therefore, Coyle, Hood and
Marsh, CLIL. Content and Language Integrated Learning comes as a timely contribution for
teachers, researchers, and administrators connected with innovative content and language
integrated approaches as it moves from theory to practice. It is also helpful for those readers
who would like to have a succinct yet rich account of what this second/foreign language
learning approach involves. Adopting CLIL, teachers might consider the examples as a
starting point of possible adaptations in their own institutional contexts. In their
descriptions, the authors highlight the main features of the different models. They also
introduce ideal conditions for the models, or variations, to be successful. In so doing, they
guide readers through aspects such as feasibility, resources, staff profiles and
administration support, and collaboration of all institutional actors. In that way, they
highlight that CLIL cannot be carried out as a solitary exploration. Although each
chapter finishes with useful references,(Atran, 1999)(MCCABE, 2017) | believe that a more
specific list of references with accounts of implementations could have been offered, to
encourage more focused reading on the advantages and drawbacks of CLIL. Because CLIL
shortcomings are not fully addressed, | believe that a rather evangelical picture is
offered, implying to teachers that very few problems will emerge. outlines the rationale
supporting language learning through content learning. The authors’ main sources for

building up a theoretical framework come from sociocultural theory and Bloor’s taxonomy
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for lower-order and higher-order thinking processes. This latter highlights the fact that CLIL
needs to be cognitively challenging content- and language- wise. In addition, Coyle, Hood
and Marsh raise crucial issues through a discussion of debatable dichotomies and the
introduction of more refined theoretical representations. First, they suggest that language
learning should integrate a focus on form with a focus on meaning. The authors suggest that
language should be taught from three different angles: language for learning, and language
through learning to ensure that both form and meaning are taught. This “Language
Triptych” requires that teachers present the language necessary to access the content of the
lesson (i.e., specific vocabulary, syntax and subject-matter discourse), the language needed
to carry out the different tasks proposed, and the language incidentally arising from
interaction and cognitive processes as classes unfold. Nonetheless, the authors admit that
language learning needs to operate within a holistic framework in which content,
communication and cognition are related. Such a relationship should promote intercultural
awareness always rooted in a specific context which portrays how all these constructs
interact with one another. Because this framework needs to be realised in more tangible

advice for teachers, communicative language teaching.

The communication

Communication allows the interaction helping to deepen knowledge, and culture
allowing insertion of concepts relating to the cultural characteristics of the second language

There is a very close relationship between different ways of talking about content and
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learning opportunities. According to Barnes (2008: 2) “the communication system that a
teacher sets up in a lesson shapes the roles that pupils can play, and goes some distance in
determining the kinds of learning that they engage in”. The CLIL classroom is a familiar
environment for teachers and learners, and the knowledge of the routines enacted within it
can allow them to get by with a minimum of explicitness (Dalton-Puffer, 2007). In my article,
| am going to present how teachers and learners from the CLIL environment use classroom
talk to represent different types of knowledge and to organise the social world of the
classroom. Furthermore going to concentrate on the interaction and dialogue through which
teachers and learners communicate about the knowledge in a foreign language in order to
present different types of communication systems that are used in the CLIL classroom in

order to achieve pedagogical / educational purposes.

The Cognition and culture?

According to the above, there are some clear benefits that help stimulate the
learners. Each time the teacher uses different techniques like being creative in the classroom
somehow it aids to develop the mental processes that impact positively in the students’ global
academic performance and once the students achieve the productive stage, they will have
benefits at the moment of their work, due to the competences gained by the use of the CLIL
methodology.(Atran, 1999) — Check redaction in cognitive and cultural processes. Missing

from much of this literature, however, are ultimate explanations as to why the human mind
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is so reliant on, or plastic with respect to, cultural information. Some scholars content
themselves with the generalization that because much of human social, economic, and even
biological life is structured by culture, the general propensity to think in the same manner as
those around one evolved because it facilitates coexistence. Congruent with the “extended
cognition” perspective described earlier, others argue that human cultures themselves
owe their existence to the effectiveness with which cultural concepts, ways of thinking,
and artefacts extend basic human information-processing capacities, thereby
bootstrapping our innate potential to a higher level of behavioural complexity. Without
contesting either of these generalizations, a nascent school of thought adopts a more
explicitly mechanistic evolutionary perspective on the relationship between culture and
cognition. This perspective begins with the long-recognized observation that, to a much
greater extent than is true of other species, humans depend on cultural information to
cope with the 17 challenges posed by their physical and social worlds. The adaptive
significance of cultural information suggests that natural selection can be expected to
have crafted the human mind so as to maximally exploit this resource. We suggest that the
evolved mental mechanisms that serve this goal fall into two general categories, reflecting
differences in the degree of specificity of the types of information that they acquire
(Henrich & McElreath, 2003 for relevant discussions). We turn first to mechanisms

dedicated to the acquisition of specific bodies of knowledge
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Preschool teaching practices

The practices of preschool education are performed in accordance with a plan and
systematic structured process in which teachers and students participate. The teacher as a
guiding subject puts into practice his/her teaching experience, considering the knowledge,
experiences, identity and culture of children, in order to reflect on their own teaching

practices (Ministerio de Educacion Nacional, 2017).

Additionally, understanding who the children are entering at the preschool level,
it necessarily refers to the understanding of their developmental dimensions (cognitive,
socio-affective, corporal, communicative, aesthetic, communicative and spiritual) from their
own individuality This concept corresponds to the teacher, families and people close to the
children to be aware of the processes of evolution that they live during this period of their
lives. It is a constant interaction that allows their full and integral development What is more,
these dimensions help to develop children's skills and get an initial basic education. In fact,
with this information the children manage to make comparisons and visualize their reality
according to the context (Ministerio de Educacion Nacional, 2009). On the other hand, it is
important that the practices of the teachers at this page be significant and meaningful for the
kids, because it is the true integration of the human development throughout their lives

(Ibidem, 2009).(Beck et al., 2009)
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English acquisition on elementary school learners

In this research it is important to take in consideration the concept regarding
second language acquisition that according to Hatch, cited by Nunan (2011) who refers that
“children learn to interact non-verbally and verbally with the people who are important in
their lives, and it is out these interactions that the language acquisition occur” (p.19). By
contrast, Krashen (1981), makes differences between second language acquisition and
second language learning, he argues that acquisition is a subconscious process that takes
place when language is used naturally, while learning is a conscious process that involves
the use of grammar rules. Another point of view is that children exposed to two linguistic
systems have the capacity to develop both languages separately and make the differences

when they are using any of them properly (Richards, 1994).
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Primary school teaching practices

Teaching practices have an important impact on the students' learning process in
Primary school. “Pedagogical practice is all spaces and actions that are generated in the
teaching work, brings together all those strategies and interactions, speeches, experiences,
knowledge that the teacher uses in the training process, teaching learning” (Parra & Vallejo.
2013, p.23). The role of teachers in their teaching practices is to generate experiences that
motivate and involve students in the educational process so it is necessary that they use the
best ways to promote learning and at the same time to develop practices that enhance the

interest of children in order to achieve effective changes within the classroom.
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Research Question and objectives

The following research question is based on what the teachers at Disneylandia
Marinilla School know about CLIL methodology and how this one influences their

pedagogical practices in order to improve the English level among their elementary students.

Research Question

How does CLIL methodology influence language teaching and learning practices

at Disneylandi Marinilla Elementary School?
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Objectives

General Objective

To analyse how the CLIL methodology influences language teaching and learning
practices at Disneylandia Marinilla Elementary School.
Specific Objectives

To identify elementary teachers’ pedagogical practices regarding English

processes at Disneylandia Marinilla School.

To describe how teachers’ beliefs influence learning English processes at

Disneylandia Marinilla School.

To propose strategies considering CLIL methodology to enhance English

elementary teaching practices at Disneylandia Marinilla School.
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Method

This section determines how the study has been developed. This specific section
allows to appreciate the methodological steps to reach the research objectives and the
question to be answered. It will also help to analyse the validity and reliability of the results

obtained during the research process.

Research Methodology

This research exercise is developed under a qualitative approach. “A qualitative
research is a form of social inquiry that focuses on the way how people interpret it to make
sense of their experiences and the world in which they live" (Holloway & Galvin, 2017, p.

3).

This research is being implement at a private school located in Marinilla Antioquia
under a socio critical paradigm which is focused on giving answers to specific community
problems with the participation of the people involved in order to promote a social
transformation through an action-reflection (Alvarado & Garcia, 2008). Furthermore, this

research is being done under an action research that has a purpose of integration, action and
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reflection, theory and practice working with all the stakeholders to pursue the practical

outcomes to issues that affect the community (Reason & Branbury, 2006).

Population —primary school?

In this part of the text the criteria used is described, considering the selected
participants for this research, including restrictions based on demographic, linguistic and
educational matters. The study was focused on participants such as English teachers at
elementary Disneylandia Marinilla School and their students who participated in the study.
In addition, English teachers and their students are observed during English lessons from

other grades in order to have a holistic view of the scholar institution.

The student’s mother tongue is Spanish, also they are surrounded by Spanish
speakers in other words, relatives and communities but who at the same time show a
particular interest in Learning English as a second language due to the fact that many of the
student’s families are business traders, they constantly motivate their young generations to
take over their businesses to have a better communication in order to make better deals and
discounts for their merchandise; student’s at Disneylandia Marinilla School usually travel
to China and the United States to buy their goods, but in favour to obtain the best deals they

must speak English.

The students are for the most part catholic from a middle socioeconomic status
with families from Marinilla, Rionegro, and other towns around the Oriente Antioquefio. The

study is carried out at Disneylandia. The intention of the directives is that one day, not so far
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away, to become bilingual in English and Spanish, so it is essential to take into account

having a selected staff of teachers with a high English level in order to maintain the interest
in English learning currently, the English teachers who are working at Disneylandia possess
a high proficiency level in terms of the competence needed to teach but they are not enough

to make possible the achievement of the implementation of English as a second language.

The educators have been informed everything regarding the research
objectives,(Association., 2012) the procedures and their role as participants through an
informed consent. “The population is selected thanks to the geographical proximity and the

researcher's accessibility” (Etikan, Musa & Alkassim, 2016, p.2) to Disneylandia School.

The cartography was answered by four English teachers at Disneylandia Marinilla
School; the Google online survey was answered by seven teachers at Disneylandia Marinilla
School; the observations were made at three different English teachers at Disneylandia
Marinilla School. In total the English teachers at Disneylandia Marinilla School that

participated in this research were seven.
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Data Collection

For the present study, observation has been selected as one of the data instruments
in order to answer to the first objective, which is to identify primary teachers’ pedagogical
practices regarding English processes at Disneylandia | Marinilla School. According to
Marshall & Rossman (1989), observation is "the systematic description of events,
behaviours, and artefacts in the social setting chosen for study™ (p.79). The observations have
been carried out during the morning lessons in order to illustrate the context, the physical

settings, the participants, the activities and the interactions.

Furthermore, cartography has been used as a second instrument for data collection,
giving support to the second objective, which is to describe how teachers’ beliefs influence
learning English processes at Disnylandia Marinilla School. As it is stated in the
international cartographic association (ICA) cartography is “The art, science and technology
of making maps” (Visvalingam, 1989, p. 26), in which are described teachers beliefs during
their English teaching process before and now; also interviews have been out in person in
order to understand some of the students opinions about their thoughts about their English
learning process. The qualitative research interview seeks to collect facts, to elicit
information about attitudes and opinions, perspectives and meanings, and in both psychology

and sociology (Hannan, 2007).
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Finally, a web-based survey has been used, in favour of giving an answer to the
third objective, which is to create guidelines using CLIL methodology to enhance English
primary teaching practices at Disneylandia Marinilla School. Although the majority of the
questionnaires are completed using online Google Forms to make it faster, more convenient
and reliable for teachers at Disneylandia Marilla School. In this study the survey is based on
a Likert Scale. The questionnaire includes twelve questions regarding teachers’ beliefs,
information about the grades where they are currently teaching, the time they have been
teaching, items concerned with their attitudes and experiences in CLIL, and in general their

conceptions about planning, teaching and learning English in pre-school education.
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Data Analysis

The data collected was triangulated considering validity and reliability reviewed
by the researchers making sure there is congruence between the obtained data and the reality
(Zohrabi, 2013). The process of this qualitative data analysis has the following phases:
“characterizing, cutting, coding, categorizing, converting and creating” (Zohrabi, 2013, p.
419). In this order of ideas, the data collected has been taken to analyse how CLIL
methodology influences English language in teaching and learning practices at Disneylandia
Marinilla Elementary School. The first step follows the purpose of analysing the data
collected through characterizing, Johnson & Turner (2003), cited by Zohrabi (2013), claim
that “observation enables the researcher to combine it with questionnaires and interviews to
collect ‘relatively objective first-hand information'”” (p. 257). From the information collected
through observation (See appendix 1), online Google survey (See appendix 2) and

cartography (See appendix 3).

Significant verbalizations for the investigation are extracted, some of which are
described below: in this step the transcription of the observations was made. The following
phase, cutting Zohrabi (2013) says that the idea of cutting is to concentrate the information
to examine it in detail. That is why after transcribing the information, the most significant
verbalizations are highlighted and cut, in order to have a closer approach to the analysis of

the information collected (see appendix 4). Next, coding phase, code is the assignation of the
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descriptive label when researchers start noticing things that attract the attention and somehow
pick up the essence of the data section like behaviours, strategies, states of mind among
others. As a result, once the coding is established it is easier to identify in the Data

similarities, differences making possible comparisons.

In this research the coding used is analytical, which are derived codes from the
researcher's thoughts. Also, the codes used in this research are inductive because they come
from the data. (Savin-Baden & Howell, 2013). Following, the categorize phase that according
to Savin-Baden & Howell, (2013) involves movement from seeking the (individual codes) to
seeking the general (patterns within those codes) where categories can become a critical
component of data analysis. Finally, the converting and creating phase takes place Savin-
Baden & Howell, (2013) explained that “once codes and categories have been developed,
these tend to be converted into themes”. Once the themes have been identified in this research
as a main idea in the data, entails to get the findings. After the data findings have been
designed a visual representation of the data (See appendix 5); according to Miles and
Huberman (1994) called this phase data display for example the most common ones are:
comparisons, matrices, figures among others. The following table shows how the data

collected through the different instruments has been analysed, Table 1.



Table 1. Data Analysis format used during the process of categorization

Some Segments

"The CLIL methodology
has brought a different perspective
about how much and how to use the
English language in the classroom so
students can learn it in a more
meaningful manner".

"Motivation plays a huge
role in life but even more so when
humans are trying to internalize a new
piece of knowledge, the attitude of
everyone involved plays a big role in

language learning. To summarize

Analysis Format
Instrument

Timeline

Timeline

Code

Methodology

Motivati

on

29

Category

Teacher’s
motivation when using

CLIL Methodology



motivating and learning need to go
hand in hand to reach the best possible
outcomes".

“Motivation is a Kkey
element in regards to learning due to
the fact that if the learners are highly
motivated, it has been proven that they
learn in a more meaningful way also |
have maximized learning by always
using fun activities and making
everyone participate also, by relating
to the students’ likes and preferences
has been something that has worked

for me".

Timeline

30



"When referring to my
beliefs as a teacher one of the things |
do now is to make all the people
involved in the process of learning a
new language (including parents and
all of the school community) this
makes the whole process a more
meaningful experience. To create all
the proper conditions (classroom,
activities, participation, motivation
and help)"

“Translation is not the best
mechanism for teaching English”.

“Ithink like any teacher you

are one particular way but as time goes

Timeline

Survey

Survey

Beliefs

Adaptati

on and strategies

31

Beliefs about
learning  English  at
school as a foreign
language through CLIL

methodology.



on you adapt to your school
environment and as far as my beliefs
go I think that now I am more aware of
the necessities of the students and |
really care a lot about them."

“The greatest difficulty
observed in this class is that the
classroom is not designed for the
teacher, she is a disabled person, and
she is in a wheelchair. A part from this,
it is a very narrow classroom, she
cannot move in the middle of the
students, when finish this class
students should transport her in their

own hands, since she had to replace

Observation

32

Need for
pedagogical adaptation

and strategies in CLIL



another teacher on the second floor,
the building only has stairs because
they are only three floors. Continuing
describing the problems board is too
high, so her hand writer is very small
and unclear because she cannot used it
completely, low light, classroom too
hot because the door is closed it, and
bad smells coming from the men's
bathroom next to it”.

At the beginning of class,
the teacher explained the subject orally
and writing on the board her
explanation through some examples,

most of the time the class is in Spanish.

Observation

33
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Results

This section provides a significant reflection upon the data, articulating it with
both the information supplied by the literature and interpretations made by the researchers
during the whole process. The findings are presented in different moments: initially, the
chapter will describe Finding # 1: Influence of CLIL methodology in English teaching
practices; next it displays results on Finding # 2: Teacher’s motivation when using CLIL
Methodology; later on it is presented the Finding # 3: Beliefs about learning English at school
through CLIL methodology; straightaway there is the Finding # 4: Need for pedagogical

adaptation and strategies in CLIL.

Influence of CLIL methodology in English teaching practices

The results obtained, identify that CLIL methodology influences elementary
teacher’s pedagogical practices regarding English processes at Disneylandia Marinilla School
due to the fact that when the English teachers have been observed during their classes it is
possible to see that they promote different activities in English through communication,

content, culture and cognition to catch students attention:
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“CLIL methodology has brought a different perspective about how much and how to
use the English language in the classroom so students can learn it in a more

meaningful manner”.

Also, collaborative learning is significantly evident when teachers give them
instruction in the target language, they encourage students to work together helping each
other, developing their self-confidence as well as enhancing their communication skills
through different activities. Some of the data that support these results are the answers from
the English teachers at Disneylandia Marinilla School, Table 2 “A transversal process, where

English is an essential part of the school day ” (Taken from the google survey).

Table 2. English Teaching practice in elementary school.

A regular class in a specific hour.

a transversal process, where
English is an essential part of the
school day.

English is not part of the
curriculum.

A regular class in a specific hour

0 1 2 3 - 5 6

Teacher’s motivation when using CLIL Methodology.



36

The results obtained, identify teacher’s motivation when using CLIL methodology
like when they see their students interested during lessons through a positive performance in
proposed activities catching students’ attention, which generates motivation among

everyone:

“Motivation plays a huge role in life but even more so when humans are trying to
internalize a new piece of knowledge, the attitude of everyone involved plays a big
role in language learning”.

(Taken from timeline).

“To summarize, motivation and learning need to go hand in hand to reach the best
possible outcomes. create a good environment in the classroom where students could
be enrolled in such a learning that demonstrate reflection, creativity, achievements
achievable, everything is possible, and friendly learning ”.

(Taken from timeline).

Therefore, CLIL seems to be an excellent method causing motivating both
teachers and students because when they use English, they feel rewarded because they are
using the language in a real context. Some of the data that support these results are: Your

conceptions regarding teacher’s role in teaching English in elementary education is, Table 3:
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“The teacher is a motivator and a facilitator”.

(Taken from the google survey).

Table 3. Conception regarding teacher’s role in teaching English inelementary

education.

The teacher is a leader.
The teacher is a facilitator.
The teacher is a motivator.
The teacher is a motivator
The teacher is a facilitator

The teacher is a leader

Beliefs about learning English at school through CLIL methodology.

Other obtained results describe teachers’ beliefs about learning English at school

through CLIL methodology. The following are:

“According to my beliefs and my experience teaching is the most appropriate one the

CLIL which means stands for Content and Language Integrated Learning and at its
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core has to do with teaching subjects like: science, history, geography or Math to
students through a foreign language".

(Taken from timeline).

“Teaching English through other subjects can bring a different kind of method to
have a deeper understanding of the language” "I strongly recommend the CLIL
methodology because it will create a new path for learning in a deeper way and in a
more natural way the acquisition of English through other subjects".

(Taken from timeline)

According to the already mentioned by the English teachers at Disnylandia
Marinilla School it is clear how the CLIL methodology plays such an important role in their
beliefs in favour of promoting a better and more natural use of English among their students.
Some of the data that support these results are the answers from the English teachers at

Disnylandia Marinilla School from the google survey, Table 4

“English learning process depends on the teacher’s perception ”.

(Taken from the google survey).
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Table 4. Teacher's conception regarding English process in elementary

students.

English is a difficult and terrifying
process.

English is a simple and enjoyable
process.

English learning process
depends on teacher's perception.
English learning process is not
necessary in elementary school.
English learning process
depends on teacher's perception
English is a simple and enjoyable
process

0 1 2 3 4

Need for pedagogical adaptation and strategies in CLIL methodology toenhance

English elementary teaching practices.

As a final result giving answer to the third specific objective which is to propose
strategies considering CLIL methodology to enhance English elementary teaching practices
at Disneylandia Marinilla School; have been taken into account the need for pedagogical
adaptation and strategies in CLIL like for example getting advantage of the technology in the

classroom:

“All classrooms are equipped with an e-book from Santillana publishing house,
which the teacher can manipulate with the tablet projecting it to vary its class and

gives the class some dynamism”.
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(Taken from the observation Francy Gémez)

In general, when using technology in the classroom “the linguistic contribution is
based in those materials whose input ways of contents are visual and audio” (Blazquez,

Santos, Carro, Diaz, Castro, Latorre, Plaza & Arcega, 2013, p.3).

“The teacher asks several times if they understood, also she moves among the
students to check their jobs and she continues to the next activity, It was a family finger craft,
at this time, students were divided by the teacher in groups to work. On the other hand, the

teacher set the room with very soft music in English for the development of this activity.

The teacher encourages her students to work together by selecting herself small
groups and in pairs activities. She selected the fastest learners to help the ones having
difficulties, she mentioned often that they should not translate but try to interpret the
tasks and if they had any doubts to ask for clarification, she says that she believes
deeply in teamwork to facilitate meaningful learning .

(Taken from the observation of Jenny Estrada)

In the mentioned observation the teacher-student interaction is mostly in English.
The teacher gives a task-based instruction making a craft meanwhile motivates students to
help each other (collaborative work) which are characteristics of CLIL methodology. In this

specific situation is not only evident the instruction in the target language, but also the
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constant motivation that the teacher exerts on her students. Despite Disnheylandia school is
not very familiar with the CLIL concept, the English teachers are. Thus, English teachers at
Disneylandia Marinilla elementary School are continuously implementing CLIL
methodology in their teaching practices. Some of the data that support these results are the

answers from the English teachers at Disneylandia Marinilla School, Table 5,

“Games are a very good option to teach and learn English” Teachers must be
motivators, have a passion for what they do and be extremely patient .

(Taken from the google survey).

Table 5. Other aspects regarding teaching and learning English inelementary

education.

games are a very good option to teach and learn English

1 think that the students, also must have a good space to be able to learn easier the english
TPR learning

Teacher's knowledge, methodology and pedagogy

Teacher must be motivators, have passion for what they do and be extremely patient
Majority classes should be listening, this is the way human being learned the first languge

self-assessment and continuous reflection regarding our teaching process
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Conclusion

The collected data in this case has risen suggestions regarding the improvement
of English language teaching and learning at Disneylandia Marinilla School. The suggestion
is the use of CLIL which is thought out as an excellent methodology to implement starting
from elementary school.(Ellis, 1997) The data suggest taking matters into action to have
students more competitive in the subject. Taking motivation as a way of encouraging the use
of CLIL methodology among the English teachers is fundamental because they agree that
this one could be used as a very powerful tool in order to get the students attention and make
them more interested in the acquisition of English as a second language in a more natural
way during childhood and scholar years. Involving and immersing students is not just about
language, but teaching them content, significance of new concepts and culture. In other
words, CLIL Works as a bridge giving the right answer to empower the bilingual program in
Colombia. CLIL has become clearly a challenge in the actual Colombian context due to the
lack of proficiency in English teachers but this must not be an excuse, instead it should be
the greatest reason to encourage Colombian’s English teachers not to give up but to take it
as an invitation to create consciously not only improve their English level but also to generate

motivation and therefore providing learners a quality education.
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Appendix 1. Observations

To determine how the CLIL methodology influences preschool teachers’

practices.

Intentions: To identify preschool teachers’ pedagogical practices regarding

English processes at Coredi School.

starting with the observations made in the classrooms to the teachers and their
practices. This instrument is going to be used to take the necessary measurements,

improvement and intervention of the research group.

Objective: To describe how teachers’ beliefs influence learning English processes

at Coredi

Description: this instrument is going to be used with three teachers and the
criteria used in five. The first part has to do with specifically with the teachers in the

classroom.
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Annexes

Teacher: xxxxxX. he teaches from 1th to 5th grades

Institution: Instituto Disneylandia

Starting hour: 8:00 am February 20/2021

Ending hour: 10:00 am February 20 /2021

Difficulties observed:

The greatest difficulty observed in this class is that the classroom is not designed for the teacher, she is a disabled
person, she is in a wheelchair. A part from this, it is a very narrow classroom, she cannot move in the middle of the students,
when finish this class students should transport her in their own hands, since she had to replace another teacher on the second
floor, the building only has stairs because they are only three floors. Continuing describing the problems board is too high, so
her hand writer is very small and unclear because she cannot used it completely, low light, classroom too hot because the door
is closed it, and bad smells coming from the men's bathroom next to it.

The class is 100% masterful and traditional, majority of the time students work with photocopies that they have to

translate into Spanish even when she uses the e-book from Santillana publishing house.




51

Strategi
es, assessment and

evaluation.

Teachers

Students

Which teaching strategies does the

teacher use?

Traditional teaching: At the beginning
class the teacher explained the subject orally and
writing her in the board her explanation trough some

examples, most of the time the class is in Spanish

Collaborative learning: The teacher

encourages her students of mixed abilities to work

What is the response of the students

with the strategies being implemented?

First twenty minutes students pay
attention and they are silent. However, three of
them are chatting with their cell phones, two girls
are very distracted in their own thoughts, they
were staring at the ceiling of the classroom or
other places for a period of 5 minutes, they did
not focus on the teacher explications, these girls
were very motionless and quiet. However-, the

teacher continues with her class
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together by promoting small group or whole class
activities. On the other hand, students will develop
their self-confidence, as well as enhance their
communication and critical thinking skills which are
vital throughout life. Taking into account,
collaborative work among students is when they help
each other to translate to Spanish activities.
Technology in the classroom: All
classrooms are equipped with an e-book from
Santillana publishing house, which the teacher can
manipulate it with the tablet projecting it to vary its

class and gives the class some dynamism.

Which evaluation and assessment

strategies does the teacher perform?

Students like working together
because they share the knowledge, also they can

take advantage of the abilities each other

Students feel pressured, they must
perform the assigned tasks of the teacher as well
as the proposals in the book, it is a requirement of

the institution to work hard with the book

What is the response of the students

to the follow up of the teacher?
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teacher elicit students to repeat o0 answer the questions
proposal from the book, at the end of the class she
asked the students to approach to her to make a check

mark in their student book, as well as she collects their

During this class there were not assessment,

photocopies task of the translations too.

Students approached to her to get their
check mark in their student books as a result of a
grade for the class and as a sign of class
attendance; as well as for the delivery of the

photocopies worked too.

Develop

ment dimensions.

more?

Which dimensions did the class help
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X_Artistic-creative
X_Socio-affective
X_Cognitive
X_Bodily
X_Communicative

X_Ethical-spiritual

How can we have evidence them? (write

details)

In the usual development of the English
classin 11 grade, the 17 students as the teacher remain
seated in the form of a round table in the classroom

that has an area of 4.50 meters wide by 6.00 meters

Which meaningful learning can be
evidenced from the dimensions used by the

teacher? (write details)

According to the M.E.N., the
meaningful learning of the students can be
evidence through the four stages the teacher used
at the moment they were in class; which were
exploration, structuration, appropriation and
transfer of knowledge, so students can
demonstrate how their learning through these
stages has being meaningful and whether it has
abstract or inferred information from the articles
proposed by the teacher for the literal translation

of them (Lightbown, 2008)
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long, the space does not allow greater interaction
physical and adequate mobility. Taking into account,
the teacher uses a wheelchair and even being right-
handed must write on the board with her left hand in
order to have visibility and control of her students.

In the exploration stage, he shows empathy
with the students and inquire into about their mood
and proceeds to make the prayer in Spanish of Blessed
Fray Melquiades, patron of the institution.

After this appropriation she acknowledges
her previous knowledge about the subject.

Structure the class through the traditional
method and make the subject known to her students

with confidence and mastery.
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On top of that, to enable the appropriation
of the content, recreate the class through a video
(songs in present perfect) of which students make a
literal translation from English into Spanish.
Alternatively, the teacher Francis enables the transfer
of learning through a comment, a communicative act
that takes place between Spanish and English;
intervention in Spanish (of the students); intervention
in English (from the teacher)

Finally, she continues working with the
student's book which is projected through the video
bean from the Santillana publishing house related to
the topic of the day, using the same method of

translating into Spanish is continued allowing the
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transfer of this new presentation of the information

through comments between Spanish and English

Use
the
communicative
competence

English.

of

in

The language used in pragmatic and
organizative terms is.

_X__correct pronunciation

_X__correct in writing

_X__correct in sintax

_X_ varied vocabulary

_X__appropiate used of them

Observations:

Pronunciation although the teacher is not a

native speaker her input is understandable

Comprehension

X Respond to commands

X Identifies words (most of the
students)

X Associates images with words

__Others (examples)

Some of the learners understand what
is being taught but either they do not like to
participate or they cannot express orally what

they want to express.

Production
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English

situations.

even phrases during the English class

X Pronounces words or phrases in

__Use of the topics learned in other

All the students can pronouns words

Use of
the strategic
competence

__Body language (it is limited due to the
teacher’s condition).

X Use of synonyms ( in some occasions).

X Use of Spanish

Use of drawings

the communicative competence in English, do
the students use to participate and do they

show interest towards the class?

Which other resources, different to
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Observations:

The percentage of Spanish in class was high

Some of the students enjoy using the
book because a few of them prefer to read or write

on it.

Learnin
g environments

(Interactions)

How does the teacher treat the
students?(describe)

The teacher treats all the students with
respect and she is very polite when eliciting them to

participate in the topics being covered.

How is the relationship between the
teacher and the students?
Relationship between both are very

important component to develop a pleasant

How is the interaction among the
students in the classroom?

For the most part everyone helps each
other with the tasks assigned and there is a sense
of mutual respect but in some cases there a tense

calm among some of them.

Observations:
Some of the learners used their
cellphones during the session while others talk

among them.
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atmosphere, so the teacher knows it very well and
practices it, so it is observed that her students admire
and respect her. However, some of the students do not
show interest about some of the topics being taught.
Teacher makes suggestion friendly to those students

and they engage with the class again




61

To determine how the implementation of CLIL methodology influences

preschool teachers’ practices.

Intentions: To identify preschool teachers’ pedagogical practices regarding

English processes at Coredi School.

starting with the observations made in the classrooms to the teachers and their

practices.

this instrument is going to be used to take the necessary measurements,

improvement and intervention of the research group.

Objective: To describe how teachers’ beliefs influence learning English processes

at Coredi
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Description: this instrument is going to be used with three teachers and the criteria used in five. The first part has

to do with specifically with the teachers in the classroom.

Teacher: XXX. She teaches in the elementary school

Institution: Instituto Disneylandia Marinilla

Starting hour: 8:00 am February 27 2021

Ending hour: 10:0 am February 27 2021

Difficulties observed:

During the visit of observing the classroom is the lack of space for 30 students, the space is so small that it is difficult
to walk. In addition, children's backpacks obstruct the hall making it impossible for the teacher to move as well as for the children
themselves. The classroom is located in the basement for this reason is very dark, the electric light always remains on, and it is
poorly ventilated.

In general, the teacher must spent a lot of time trying to maintain the discipline and attention of the group, there is a
great wear and tear when facing the inconveniences caused by external factors due to the location of the classroom within the

facilities of the institution.
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In addition, It can be perceived that some of the students have attention difficulties that contribute to create a difficult

environment for the development of learning.

Strategies
, assessment and

evaluation.

Teachers

The teacher arrives the classroom and say
hello, who are you? then, how do you feel today? why
are you so happy today? so she uses this strategy like a
warm up and also to assess the student's speaking and
questions that help them reflect, the main topic of the

class: it is the family members.

Students

Some of the students have not issues

answering to the teacher’s questions while

other do not at that moment the teacher uses

Spanish to make sure the learners do not feel

pressure or stress, they students respond

properly.
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Which teaching strategies does the teacher
use?

Traditional teaching: At the beginning of
the class the teacher explained the agenda of the day
orally and also wrote it on the board, she explained the
topics using some examples, during the length of the
class, the teacher performed her interventions in
Spanish and English. She was clear and concise but at
the same time very strict to make sure the pupils follow
instructions, sitting quietly and paying attention.

Collaborative ~ work:  The  teacher

encourages her students to work together by selecting

herself small groups and in pair activities. She selected

What is the response of the

students with the strategies being
implemented?

Most of the time the students
respond carefully to the class

Participation and autonomy shows
that students are enjoying the class

The observation shows that students
are curious about the new language, those who
participate most demonstrate it because they

love recognition and be successful

What is the response of the

students to the follow up of the teacher?
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the fastest learners to help the ones having difficulties,
she mention often that they should not translate but try
to interpret the tasks and if the had any doubts to ask for
clarification, she says that she believes deeply in

teamwork to facilitate a meaningful learning.

Which evaluation and assessment
strategies does the teacher perform?

During this session she asked questions to
assess if the students were understanding, teacher

elicited students to repeat or answers from the book.

One student express “I really like to
know the English as you teacher” she said

aloud in the middle of the class
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Developm

ent dimensions.

more?

Which dimensions did the class help

_Artistic-creative

Which meaningful learning can
be evidenced from the dimensions used by

the teacher? (write details)
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X_Socio-affective

X Cogpnitive

X Bodily

X Communicative

_Ethical-spiritual

How can we have evidence them? (write
details)

In the exploration stage, she shows empathy
with the students and inquire them into about their
mood and proceeds to making a warm-up activity to
help them get focus on the topic of the class, using her
communicative skills, she asks the students a few
questions about last class.

on the structuration stage the teacher uses the

book and some activities related to the warm-up that
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will lead directly into the main topic of the class. The
teacher at random asks students about the unit of the
book to make sure they are following instructions and
they have a notion about what is being taught. ( she asks
around the room and individually how is everyone
doing ) showing that she cares for them

on the appropriation stage, she elicits
students’ responses to the tasks of the book try to move
around the classroom which was a little hard because of
the limited space, she walks back and forth so students
are awake and attentive, in one moment of the class she
tells the students to stand up and sing a song that they
have previously practice, the learners seem to have
enjoyed the activity, for the most part she uses English

in the class.
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Finally, for the transfer of knowledge stage,
she continues working with the student's book but now
she uses a projector to emphasis what the students
should focus on, she walks around and asks if they are
getting the vocabulary and structures of the session and

to make sure a meaninfel class is taking place.

Use

communicative

competence

English.

of

in

The language used in pragmatic and
organizative terms is.

_X__correct pronunciation

_X__correct in writing

_X__correct in sintax

_X_ varied vocabulary

_X__appropiate used of them

students)

Comprehension
X_ Respond to commands

X_ Identifies words (most of the

X_ Associates images with words

_X__Others (examples)
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Observations:
Pronunciation although the teacher is not a

native speaker her input is understandable

Production

X_Pronounces words or phrases in
English

_ Use of the topics learned in other

situations.

All the students can pronouns words

even phrases during the English class

Use of the
strategic

competence

_ X Body language

__X_ Use of synonyms
_ X Use of Spanish
X

Use of drawings

Which other resources, different
to the communicative competence in
English, do the students use to participate

and do they show interest towards the class?
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Observations:

The percentage of Spanish in class was high

The teacher uses the course book
and a video bin to project the pages of the

book.

Learning
environments

(Interactions)

How does the teacher treat the
students?(describe)
The teacher is very respectful with all of her

learners and treats them with kindness and caring.

How is the relationship between the
teacher and the students?
Although the pupils are very young and do

not have clear what the boundaries are the teacher is

How is the interaction among the
students in the classroom?

The students are a little restless at
times and ask frequently if they can go to the
bathroom or if they can go drink water, other
than that most of them want to and follow
instructions while others stand up and distract
others from paying attention, there are not bad

words, hitting or insults.

Observations:
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open to questions and says that whatever they need they

can ask her, it is a relationship of mutual respect.

For the most part the students seem
to enjoy the class and they respect the teacher

and each other.
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To determine how the implementation of CLIL methodology influences

preschool teachers’ practices.

Intentions: To identify preschool teachers’ pedagogical practices regarding

English processes at Coredi School.

starting with the observations made in the classrooms to the teachers and their

practices.

this instrument is going to be used to take the necessary measurements,

improvement and intervention of the research group.

Obijective: To describe how teachers’ beliefs influence learning English processes

at Coredi

Description: this instrument is going to be used with three teachers and the
criteria used in five. The first part has to do with specifically with the teachers in the

classroom.
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Teacher: XXX
Institution: Instituto Disneylandia Marinilla
Starting hour: 8:00 am March 2312021

Ending hour: 10:00 am March 23t 2021

Difficulties observed:

During the visit to the only preschool group A and B that the institution has, it was possible to highlight some of the
difficulties, mainly the interruptions repeated by the students belonging to the upper grades during their break, the shouts
produced during the games, the knocks on the windows of the balls are a constant source of distraction for preschool students.

The number of students enrolled in this preschool group is high for a single teacher and for the size of the classroom;

there are currently twenty-five students.
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In general, the teacher must spend a lot of time to maintain the discipline and attention of the group, there is a great
wear and tear to face the inconvenience caused by external factors due to the location of the classroom within the facilities of
the institution.

In addition, It can be perceived that some of the students have attention difficulties that contribute to creating a difficult

environment for the development of learning.
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Strategies

assessment and

evaluation.

Teachers

Which teaching strategies does the teacher

use?

The teacher say hello then makes a prayer of the
Beato Melkiades in Spanish, makes a warm up with a
video. Second, she writes and explains the agenda.

According to the observation, the teacher uses
several methods of teaching in class, it is noted that
traditional education is into her methodology, it can be
appreciate that conventional education is still in the
classrooms. The traditional way of teaching was based on
recitation, students sit in silence. Although, several
children cannot keep their attention, they start talking or

walking around the class, so it is noted the behaviorism

Students
What is the response of the
students with the

strategies being

implemented?

Students were working well,
sometime they did not pay attention, but
the teacher approach them and suggest

them continue working

What is the response of the
students to the follow up of the teacher?
Students looked very happy,

also they told the teacher, « teacher que
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when the teacher speaks to them in a high tone and tell
them, “if you do not remain seated, | will make a
behavioral annotation on your segmentation sheet”.
However, class continues students one by one
has to pass in front of the classroom to repeat the
lesson, additionally, the teacher takes note of each student
and she makes their respective feedback. At the end, she
writes a summative grade in her student tracking form.
This activity takes enough time, she does not pressure her
students, so they feel happy with the activities. She ask
several time if they understood, also she moves among the
students to check their jobs and she continue next activity,
It was a family finger craft, at this time, student were

divided by the teacher in groups to work.

clase tan bacana hoy, nos gusté mucho, por

favor que siempre sea asi”
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On the other hand, the teacher set the room with
very soft music in English for the development of this

activity

Which evaluation and assessment strategies
does the teacher perform?

she uses the traditional oral evaluation and to
evaluate the crafts puts a stamp with a happy face on the

work done by the children




79

Developm

ent dimensions.

details)

Which dimensions did the class help more?

X_Artistic-creative
X_Socio-affective
X_Cognitive
X_Bodily
X_Communicative

X_Ethical-spiritual

How can we have evidence them? (write

The development of these dimensions

is

reflected in the permanent work of the teacher developing

activities where children interact and create links that

allow them to learn to tolerate and accept differences, to

Which meaningful learning
can be evidenced from the dimensions

used by the teacher? (write details)

The socio-emotional
development of children is clear, it is
clearly evidenced that it is the dimension
with the best results, in general the level at
which they act reflects a very important
learning of these skills.

The communication between the
students and of these with the teacher also

reflects a hard work to build a clear
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create environments where they feel safe to express their
acquired knowledge.

The game, music and dances she develops
during her class become the means to promote and engage
communication skills, in a group exercise for the discovery
of the fundamental social and cultural representations to
mature their mental processes.

The characterization and differential approach
is evidenced by the teacher when she focuses activities
depending on the shortcomings detected, reinforcing the
dimensions and making a permanent assessment of the
effectiveness of the applied processes. (Ministerio de
Educacion Nacional de Colombia, s.f.)

Also, every single day they pray the prayer of

Blessed Melquiades Patron of the Institution

language that allows them to express their

thoughts and interact efficiently.
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Use

communicative

competence

English.

of

in

The language used in pragmatic and
organizative terms is.

_X__correct pronunciation

_X__correct in writing

_X__correct in sintax

_X_varied vocabulary

_X__appropiate used of them

students)

words

Comprehension

X_ Respond to commands

X_ ldentifies words (most of the

X_ Associates images with

__Others (examples)
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Observations:

According standar of Common European
Framework the teacher uses a pragmatic language with the
children. Besides she speaks slowly paused and
pronouncing clearly, she pay attention to all the below
components of her communicative competence above

mentioned

During the activities children
can respond to some commands, identifies

words and associates images with words

Production

X_Pronounces words or phrases
in English

_ Use of the topics learned in

other situations.

According to the observation,
children can pronounce words or phrases
during the English class. However, use of
the topics learned in other situations was

difficult to appreciate.
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Use of the _X__Body language Which other resources,
strategic _X___Use of synonyms different to the communicative
competence _X__Use of Spanish competence in English, do the students

_X_Use of drawings use to participate and do they show

Observations: interest towards the class?

The teacher is very dynamic with the concepts Do not apply, children do
above mentioned, so her class is very active, diligent and | not have access to use computers or cell
energetic. Besides, hdr pronunciation although the teacher | phones
is not a native speaker her input is understandable.

Learning How does the teacher treat the How is the interaction among

environments

(Interactions)

students?(describe)

The teacher treats all the students with respect
and she is very polite when eliciting them to participate in
the covered

topics being

the students in the classroom?
There is a sense of mutual

respect. However, as they are still children,
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How is the relationship between the teacher and the
students?

The teacher demonstrates that she is qualify to
maximize the learning potential of her students, for this
reason it is observed that she understands that the key to
unlocking the potential of students is to develop positive
and respectful relationships with their students from the
first moment of beginning of the class when she writes on

the board the rules to follow during this time

they beat each other teacher must

intervenes

Observations:

Children understand and follow

the rules, so they respect each other




Analysing Data Collect Instruments
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ST A B C D E
EPS
1. What is the context in What About Do the Do
Write a data | which the data was collected? are the most | which research | data give rise to | the data
summary English teachers at | important facts in | issues is the data | any new | suggest what
taking as a | Disneylandia Marinilla school | the data? most informative? | questions, points | should be
starting point | and students from preschool and The The of view, | done next, in
these third grade of the same | motivation observation is the | suggestions, terms of
questions institution and their parents. among the | research most | ideas? further  data
English teachers | informative  data Sugges | collection,
is  fundamental | due to the fact that | tions. analysis,  or
because they | through it, it is Regardi | action?
agree that this one | possible to have a | ng the The
could be used as a | deeper look | improvement of | data suggest to
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very  powerful
tool in order to
get the students'
attention and
make them more
interested in the
acquisition of
English as a

second language

in a fun and
natural way.
Why  were they Is
collected? anything
To analyze how the | surprising?

CLIL methodology influences

comparing and
proving what the
scholar community
has said and what it

is performed during

the English lessons.

English language
teaching and
learning the use of

CLIL would be an

excelente
methodology to
implement
starting from
preschool.

Therefore students
will achieve in a
more natural way
the use of English

as a second

take matters
into action in
favor of

promoting a
better English
level in
Disneylandia
Marinilla
School to have
students more
competitive in

the subject.
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language teaching and learning
practices at  Disneylandia

Marinilla School.

Why in this particular
situation?

Because Disneylandia
Marinilla school is looking
forward to give answer to the
Programa Nacional de
Bilinglismo in order to reach a
good use of English as a second

language.

Why use this method

of collection?

Somet
hing that s
excellent to
highlight is the
particular interest
that in general the
scholar
community
including parents,
students and
English teachers
show for the
improvement  of
the English

language in order

language in the

COREDI School.
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The observation: in
order to illustrate the context, the
physical settings, the
participants, the activities and the
interactions.

The cartography: in
which are described teachers
beliefs during their English
teaching process before and now.

The interviews:
seeking to collect facts, to elicit
information about attitudes and
opinions,  perspectives  and

meanings.

to develop a more
competitive
society in a

globalized world.




A web-based survey:
completed using online Google
Forms based on a Likert Scale.
The questionnaire including
twelve  questions  regarding
teacher’s beliefs, information
about the grades , the time they
have been teaching, items
concerned with their attitudes
and experiences in CLIL, and in
general their conceptions about
planning, teaching and learning

English in pre-school education.

Read through the

journal underlining or

again go over the your categories by
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Categories

and codes

highlighting each passage that
calls your attention because it’s
important, surprising,

unexpected. ..regarding your

research

passage; this time
focusing on the
marked passages
and decide upon a
CATEGORY,

i.e., one word or

phrase that
expresses its
meaning and

content.

sheet of paper and
for each category
write  down the
passage (S) it refers
to. The purpose of
doing this is to find
afterwards info

easily.

grouping concepts
that belong

together.

After
that, try finding a
more
comprehensive

concept or phrase




fifth grade

7 respuestas

fourth, fifth and sixth grades
Second Grade

9,10, 11

7th and 8th

Pre-school

Third

first grade

91
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4. How long have you been teaching?
0 de 7 respuestas correctas

Syears. |—

5to 10 years |—

10 to 20 years. |[—
More than 20 years. |—

Less than 5 years. |—

Less than 5 years

10 to 20 years
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5. Your conception regarding the English learning process in elementary students is
0 de 7 respuestas correctas

English is a difficult and terrifying
process. B
English is a simple and enjoyable|
process.

English learning process
depends on teacher's perception. B
English learning process is not
necessary in elementary school.
English learning process
depends on teacher's perception
English is a simple and enjoyable
process

0 1 2 3 4
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6. Your conception regarding teacher's role in teaching English in elementary education is:
0 de 7 respuestas correctas

The teacher is a leader. |[—
The teacher is a facilitator. |—

The teacher is a motivator. |—

The teacher is a motivator
The teacher is a facilitator

The teacher is a leader
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7. In your teaching practice, teaching English in elementary is:
0 de 7 respuestas correctas

A regular class in a specific hour. |—

a transversal process, where
English is an essential part of the
school day.

English is not part of the|
curriculum.

A regular class in a specific hour
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8. Your conception regarding the development of the communicative competence in elementary

students
0 de 7 respuestas correctas

Strategies can be adapted to
enhance the English learning|[—
process.

Strategies are not needed to
enhance the English learning[—
process.

Strategies can be created to
enhance the English learning
process

0 1 2 3 4 5
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9. What is your conception regarding assessment in teaching English in elementary is:
0 de 7 respuestas correctas

It entails a summative process
with achievement and progress|—
measurement.

It entails a formative process to
redirect teaching and learning.
It entails strategies, techniques
and procedures to determine [—
specific goals achievement.

It entails a formative process to
redirect teaching and learning

0 1 2 3 4
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10. Your conception regarding macro planning and unit planning in English teaching in elementary
is:

0 de 7 respuestas correctas

A structured exercise that guides
the teaching practices.

A structured exercise that favors
teaching and learning process.

A structured exercise that favors
teaching and learning process

A structured exercise that guides
the teaching practices
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11. When teaching English in elementary education you base your planning on:
0 de 7 respuestas correctas

The methods and approaches for
teaching English.

Learning styles, multiple
intelligence theory, children's|—
characteristics and the context.

Learning styles, multiple
intelligence theory, children's
characteristics and the context
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12. What other aspects regarding teaching and learning English in elementary
education do you consider essential?

games are a very good option to teach and learn English

I think that the students, also must have a good space to be able to learn easier the english
TPR learning

Teacher's knowledge, methodology and pedagogy

Teacher must be motivators, have passion for what they do and be extremely patient.
Majority classes should be listening, this is the way human being learned the first languge

self-assessment and continuous reflection regarding our teaching process
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Timelime # 1

BELIEFS

BEFORE NOw
- .
Why & you decide 10 become a teacher? How do you decide what and what not 10 teach according to your belsefs?
Ia your opuason what have beea the myths about teachung Eaglsh According 10 your belsefs what is the best method 10 teach Eaglud?
10 pre k- students” How your belsefs have infisence and changed bow you teach over tume”
What were your beliefs before you started workung? How has the CLIL sfluence your teachang practsces”
How were your teaching practices” After teackang for some time now, what would you say bas being your
What were your expectations before you began your biggest accompluhment so far?
Teaching peactices” Have your teackang practices adapted with tiume?
How &8 you maumaze learning and motnvation® What has teachung taught you, regardeng your teachers’ belsefs?

Do you think that mnplementing the CLIL can improve your teacking

and learmung peactices”

BEFORE

1. My expenence as a teacher began 1 the Unsted States when I found 2 job as an assistant 1 the after school program, | taught mathematics i the maddle
school, whea | retarmed 1o Colombua = 2007 1 decaded 1o coatinue thas peocess, ot ths time with Exglud, because Eaglab had taken over for me kike 2
pasnon, something Bat [ carry i my mind and | want to make # known, a3 somethung very easy, that of it can be achieved through ducpline
I

2. The first ome 13, dny native persoa that can speak st cas teach & 100, #f 15 53¢ true, because 10 teach 2t you need & professsonal certificate.

s«md teach English is very difficull, Of course, nothing in ife is easy, but not impossible, WMWMMOWOH '
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. According my belsefs as 2 teacher, I can create 2 good environment in the classroom where students could be enrolled mn such 2 leamang
that demoastrate reflection, creativaty, achievements achievable, everythmng 1s possible, and fnendly leaming. Beanng this n mund, I can
have decaded what and what not to teach.

According to my beliefs, the best method 10 teach English is CLIL, stands for Content and Language Integrated Learning and refers to
teaching subjects such as science, hustory, geography or Math to students through a foreign language.

Though the methodology CLIL I could visualize the teaching of English much better, visualizing 1t s a carcle like this, where all concepts
of all subgects are put mto practice mto English, according the above pacture.

0"'0
. &
@@
. The simple fact of being a teacher for me is already an achievement. The satisfaction of seeing that a student s learming and the fact that

they come back and thank me for the effort 1s pniceless.

. As be says, the popular saying, the practice makes the teacher, as the expenence is not improvised, of course my practices as a teacher are
changing according to my abilities of reflection and research i saad field

. Teachng has taught me that it 15 2 professional career where you must have 2 vocation, because m the hands of 2 teacher 15 the
transformation of chuldren's futures, 50 1t 15 not an easy task.

 Asteachers every tane we umplement ne ways of teackng. i shows that we areconstantly esearchng 0 impeove teaching methods 80
with CLIL we would benefit o leamung Englsh trough allth coatents n the nstitusons, ransformung al studects wi a lobal
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Timeline #2

Riyoaz Now
- 4'
BN & you Sacade W Yecome & eacher How 80 v docode what and w0t 54 b0 Weach accordmg % v o Yl
Is your cpmecn w0t Mo v bees e m B showt wachng Eagind Accordmg %0 your belsefh w0t 0 Do bert medod b teach Eagled*
W gee ko etadenn” Hom your belafh b 0 aafunac e and Danged how 1o Wk oo tume ™
Tt were your bededh before you sated workng® Mow has Be CLE mfosnce your eachng peacton®
Hew wore vow wacheng practee” ABer teacheng for some hame 0w, what wosld yow sy M bemg your
DN mere y cwr engectatns Yefive ow Yegun o Sgrent sccompladment »o far*
Teathung pramcns” a0y onn i hng gractaos adagted o o) tume
How &d yoe maumae sarsag ol mon e TRt has machung teaght you regarding your wachen belefy
Do you Bumis et mmplementng B0 CLIL com mmgren v vow kg
by poactons”
Riyoaz

1 Tt w0 D by sryng O teaciung w0t vy st career, | acmsally stanted schonl W ot & prychology Segree bt afer Dunling showt £ O
prifosiein Sod aot LD wy Sreams oo D hegan waihung o frw CGases b Buende and relate ws and Ot (M Duve w ae w0 male me Decome wa Fagled

Seacher £ was rouly eary %0 Bl @ Jove wulh £ becamse of B sewands B #f han and specally Secanne of all e lrves Bt you oo asaform B male o
Dot world



The mam 000 @ my cpmmon # 0 Ot Laghad 0 0 very &ffcoud language and Ot teaching 12 peo- achool e £ 0 0 grest hallenge become of Do age
The Dot nen wonn Bt & would be raly hand for adonts 0 Jars O pramnar rades and 10 Mquers & Jroper prosuncution Sae 1 B Gt S
Colombua o 8 Spanad maquage (ount s88ncasd) Bt B0 caly w¥7 1) Mars B laageage v ouid be roupd Taacance faal) e ced Lagiad
Ol be e o Cans Wil ooy w00t e it 0

JAT v | w sl fcm oo et wachng o ammar rules b wuse | Ocugdt O (f adents knes B raey By » ouid ioars Neter i | cold 0t 43w
ot of Spannh O cussrcom, | would only we B0 Sewbock asmpaed for B Joamars, o e same b | wond b bepm mry Classes 9 & pame o 0
Sty releied b B get 0 e learned o e

Duned 32 Bk O w1 | 4 teacher had a1 B kncw inde nd Dere % a1 53¢ bepnaton hout £ B NEped epectinon vere b et Bk st B
copur ¢ oty related %0 w1 learnmg B langaage wheoh doter | he o found owt B0 ¢ en prester prodiem has b b0 v O emctons of O
ey

Mot wtom o ey 0 Dage rode o e Dt e om monn 00 when amans e W g b ieenaion & sew pence of know indge e ihaule of Fienyone
R e B B e e L e T e
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00 tefng 0y Deloelh i 0 donchor e o 000 b | 0 i 0 0 e Al e gl ol 0 e poocons o owrmng & oo lonpuage

(o Doy paronts bl AL of 0 sl (o O ik on O #0le geicons 4 morn monnngful nporon o Tooonate ol of O priger (abinm
(clamocm. st o, patcpeion, motr hon and help) | oo sirongly edor o O0af 0 g part of Bhes enercne s be come Bom B¢ loarnery oo b0 B
101 0t oy e constan Imarnng id v hangng slens w7 O purpont of M g 0 mre oo o enperonce il Melpng Bem el O 3000 Oy
Sk 0 be wad 12 mper o Ser lownayg nperce

Arconbag 1wy belanth and ) onpermnce kg B oot appeograe oo B0 CLIL wheh moans vandy o Contmnt and | anpunge linpraned
Lowrnag ond ot 0 o b 10 60wl iacheng byects Mhe acomce Doy, poography o Mtk 10 itudents teough o forngn linguage

B N T T e e e L ST R R S T
B e e R T I
-

The CLL mefhodoloqy han beought o Affireat prospect o about bow mach and how 10 wee O Liaghed language i O claswocm w0 tadests o0 by
£ 0 more messaghl masan

Foom g ot o vorn O0n st vww vy ol t g 01 0 M Dot 0000 om0 ey o |0 ot mmale, nsges and (s om0y
Sormer o wayng Sk for evoryBhang and for vy Doy e oo fhom 0t omly 00 0 tnachor Dot oo 10 0 et b 4 e 0l 10 0 e
e L e e T

T T e T e R L LY A T ]
Mo

T Ny toacheng deoedh v tanght e 10 e b ot e S0t you et Jov Wt you o 00 pow o anorm ad inBennce Mopelly i 4 posine vy
o pecple s irm
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