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a los docentes para que a partir de las ideas que se presentan
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ABSTRACT

Due to globalization, during the last few years, the need to speak at least two languages
grew significantly. Without any doubt, English is one of the languages people mostly
communicate with around the world. Thus, educational institutions must prepare students in the
domain of a foreign language and, in this case, English. To achieve this goal, English teachers
must develop the basic language skills: reading, writing, speaking and listening, in their students
and making use of different strategies and methodologies that allow active learning in
classrooms.

In this regard, the monographic proposal “Pedagogical and educational strategies to
develop basic English skills in students of rural high schools in Colombia” presents and analyzes
a series of pedagogical strategies and methodologies, which will surely contribute to the teaching
practice and therefore to the development of linguistic skills in the rural students in our country.
These proposed strategies are the outcome of the investigation and the analysis of different
references and authors such as Jeremy Harmer, 2001 and his book "How to teach English”, R.
Carter and D. Nunan, 2001 and their book "The Cambridge guide to teaching English to speakers

of other languages™ among others who can have contributed to the development of this research.

Keywords: Foreign Language Teaching (FLT), Pedagogical strategies, Methodologies in

FLT, Communicative skills, Rural schools.
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CHAPTER 1
INTRODUCTION

Teaching English as a foreign language besides a need has always been a challenge in
rural schools in Colombia. The main motive is the lack of trained or specialized teachers;
generally, in the rural high schools, the teachers have to teach to students of different courses
with a methodology called "New School,"” so that it is always prioritized the called “essential
areas" such as mathematics, Spanish, and science. Besides, in the few rural high schools where
students have teachers for each area, it is usual that there is no English teacher. This situation, in
addition to the lack of educational and technological resources, causes students not developing
their basic English skills.

It is unnecessary to visit every rural high school in Colombia to approach the reality of
this problem because even similar situations occur in urban public schools. Evidence of the
general panorama is normally published in different newspaper articles that talk about the low
results of Colombia in international tests related to the domain of the English. Particularly in a
study realized by the British Council in 2015, where the results of the level of English of students
of different colleges were analyzed, it was found that two-third parts of university entrants were
at Al or lower level. However, one of the national English language policy goals includes
mandatory English in schools and fluency at B1 for secondary school graduates.

The next question would be: What is happening in the classroom? Why the English basic
skills "speaking, reading, listening, and writing" that the students should acquire are not being
developed? And what to do to improve teaching in different schools but mainly in rural areas
where the challenge is superior. Usually, there is a huge list of factors that influence the

acquisition of learning like motivation, adequate lesson planning, suitable communication



between teachers and students, and so on. Nevertheless, it is necessary to break with the
traditional methodology, which usually focuses on the memorization of vocabulary and a few
elements of grammar, but not into developing the basic skills in students progressively.

In that sense, to change the classroom's pedagogical practice, it is fundamental to
renovate the teaching strategies through the analysis of a considerable range of research realized
by different authors. They have been able to evidence what kind of approach can contribute to
the development of students' basic English skills. Nonetheless, in that process of investigation, it
must be clear that not all the strategies posed by the researchers can be applied in all school
environments. It is necessary to select those that can function in a rural school where the tools
and materials to teach are minimal.

In this monograph, the reader will find different theories linked to the pedagogical
elements, principles, and methodologies applicable to the teaching and development of basic
English skills in rural students in Colombia. Besides, each theory, strategy, and method was
analyzed from different points of view and organized with the intention that teachers can
understand what kind of elements must be developed in each skill, how to do it and how to
combine them with the activities of the other skills to help students improve their performance in
English.

Significance of the Study

Teaching and learning a foreign language, especially English, was only considered a
teaching area that was part of the curriculum of public institutions in the country for many years
in Colombia. However, in the last ten years, the need to communicate in a foreign language has
increased, mainly due to the labor market demands, which has generated a continuous demand in

the preparation of English teachers and the application of new strategies that allow developing in



students the basic skills of the language: reading, writing, speaking, and listening.

To improve this situation, Colombia has advanced in the program called “Bilingualism
National Program”, which will have validity until 2022, and according to the Ministry of
Education of Colombia, the objective of this program is strengthening the teaching and learning
of foreign languages in Preschool, Basic and Middle Education to guarantee comprehensive
training, the development of skills for global and 21st-century citizens, and encourage the
generation of cultural, academic, social and professional opportunities according to the needs of
the Educational Institutions and the regions (Mineducacion Colombia, 2018).

The challenge of teaching English goes further the needs of different public institutions
and especially in rural zones. The strengthening of the pedagogical practices must be carried out,
mainly in the strategies that are developed in the classroom because the current ones are not
producing positive results. The educational innovation must contemplate the renovation of the
curriculum and how the students interact with the foreign language. It is mandatory to create new
learning environments and strategies with the intention that as the skills of listening, reading,
speaking, and writing are developing in the students they can immerse not only in the language
but also in a huger context of the culture, it is to say the language must be taught with a
functional purpose.

It is necessary to analyze the different pedagogical strategies that can be used to improve
reading, writing, speaking, and listening skills in the students, where the first language function
lets them communicate effectively. Although the task is more arduous for the teachers in the
rural schools, to have available a plan of action or procedure will help them to have clarity about
what things they should develop in each one of the basic English skills, speaking, writing,

reading and listening and how to design a lesson plan that integrates the class activities with a



common purpose but with a variety of elements that motivate their students, generating a
participative and cooperative learning environment. Such analysis and action plan for developing
students’ English communicative skills is precisely what the reader will find throughout this
research.

Statement of the Problem

According to the Ministry of Commerce, Industry, and Tourism, Colombia has become
one of the most attractive foreign direct investment (FDI) destinations in Latin America. The
situation has generated a high demand for bilingual professionals in the country, primarily with
the ability to communicate in English, but at the moment manifested with a high deficit, mainly
related to the ability to use English effectively in the workplace (Portafolio, 2018). In this regard,
Fiszbein (2014) points out that, although the results are still not entirely positive, it is evident that
Colombia has some progress in public policies. “It is not the country that has done the most, but
it has made important progress.” According to the expert, in the region, only Chile has an
advanced public policy framework to promote language learning adequately.

The seriousness of this problem is that today this competition is linked to the perspective
of competitiveness and economic growth. Therefore, the government must create new public
policies regarding bilingualism focused on the teacher capacitation in designing a new syllabus
and digital tools to support the teaching work. Of course, the teachers must also develop new
methodological proposals that contribute to the development of foreign language skills, including
English.

According to the report by Fiszbein (2014), in Colombia, there are two crucial points to
work: On the one hand, the training of teachers and, on the other, the measurement of learning

both in the student and in the teacher in charge. Furthermore, it is clear that the skills of students



in English are quite deficient, and it should be sought different strategies that contribute to
improving these difficulties from the classroom. That is to say that teachers must investigate
what kind of activities or procedures they should use to develop each of the skills of reading,
writing, speaking, and listening, and adapt them to the context.

The above raises a concern: what kind of pedagogical and educational strategies should
be applied to develop basic English skills (listening, reading, speaking, and writing) in students
of rural high schools in Colombia? Although there are surely many strategies that can be applied
in teaching a foreign language, this review is carried out to analyze different pedagogical and
methodological aspects that contribute to developing communication skills in English learners, to
give another perspective on teaching and provide some recommendations given by experts and
which are quite useful for any English teacher.

Objectives
General Objective

To propose pedagogical and educational strategies to develop English basic skills
(listening, reading, speaking, and writing) in students of rural high schools in Colombia based
upon a systematic review of literature about foreign language teaching.

Specific Objectives

To perform an extensive literature review of current knowledge about English language
teaching in different academic repositories to form the basic theory of the investigation.

To organize the strategies and methodologies proposed by the chosen theoretical
referents in four categories, each of them focused on developing basic English skills (listening,
reading, speaking, and writing), suitable for rural high school students.

To create a pedagogical and educational structure with the fundamental elements that



orientate teachers in implementing accurate strategies to develop English basic skills in rural

high school students.



CHAPTER 2
LITERATURE REVIEW

In this chapter, different theories that have been the product of a great variety of
investigations carried out by experts on the subject of ELT will be analyzed. This compendium
of theories will help English teachers to have a deep understanding of the research carried out
and will provide a basis for the design of different strategies that will allow them to develop
basic English skills in students of rural high schools, including relevant aspects such as
motivation, cooperative learning, active feedback, language immersion, and the concordance
between syllabus design and students level.

Motivation First

According to Ushioda (2008), common sense and everyday experience suggest that the
high achievers of this world are always motivated. This word derives from the Latin verb
"movere" meaning to move. Thus, defined, we might say that motivation concerns what drives a
person to make confident choices, engage in action, and persist in the effort.

For the teaching of a foreign language, teachers must be motivated to teach so that they
design strategies that motivate their students. Teachers are initially responsible for attracting
their students to new knowledge by motivating them through different pedagogical approaches.
Furthermore, for students of a foreign language, motivation is fundamental since it is directly
related to their willingness and interest in learning. Without these elements, the teacher's work
will not ensure much. In this sense, the more motivated students are, the more they will learn and
will be able to develop their foreign language skills more significantly.

Several studies by Gardner (2003) and other researchers around the world have shown

that the type of motivation that develops in the teaching process guarantees success in learning a



foreign language. On the other hand, unlike different types of learning where students can
contribute to the content because they can express themselves in their mother tongue, learning a
foreign language requires a commitment of time and additional effort throughout the process. In
other words, motivated people will have more opportunities to develop their foreign language
skills.

Bronson (2000) explains that motivation is also socially constructed, emphasizing mainly
the student's desire to learn and socially constructed objectives with their classmates and teacher.
This process is made visible through active participation, where thinking, wanting, and doing are
carried out in a collaborative learning environment.

Within an educational process to achieve the objectives established in the curriculum, the
involved strategies must be capable of motivating students and teachers to commit to the
achievement of the goals and procedures that must be developed at each stage or process of
learning the foreign language. Furthermore, it is clear that motivation is also socially constructed.
For this, it is necessary to create learning environments that encourage the active participation of
all students.

However, it is not enough to create learning strategies that motivate students. A learning
environment capable of generating an environment of trust, encouragement, enthusiasm, and
collaboration must be created in the same way. For example, many English teachers have
adequate classrooms with materials that strengthen the learning of the language such as posters
in English, games, small libraries with specific material to develop each communication skill in
students (speaking, reading, writing, listening ), different chairs from the usual ones,
technological tools, among others, that help students feel very comfortable not only with what

they are learning but in the place where they carry out most of their activities.



For Dérnyei (2001), motivational strategies cannot be used successfully in a ‘'motivation
vacuum' - the teacher must create certain conditions in the learning environment before engaging
in any activities to motivate his students. According to the experience with different students, the
following three motivational conditions are indispensable:

1. Appropriate teacher behaviors and a good relationship with the students.

2. A pleasant and supportive classroom atmosphere;

3. A cohesive learner group with proper group norms.

Of course, the three conditions mentioned above are not the only ones that must exist.
Each teacher can create their requirements depending on the type of students or the context they
must teach. Thus, the reliability of teaching a foreign language is not based on the knowledge of
the teacher alone. In the teaching of a foreign language, elements as simple as classroom or
group rules, collaboration, and empathy help strengthen that link between the learner and
knowledge, which becomes motivation and the desire to learn. They also increase the
relationships between teachers and students, who eventually commit much more to class
activities.

Pedagogical Elements in Foreign Language Teaching

For a lot of years, the teachers of TESOL (Teaching English to Speakers of Other
Languages) have made the same question repeatedly: how to teach necessary communication
skills to students who start their learning in a foreign language? Despite that, different methods
have emerged in this process, such as the Audiolingual Method, the Direct Method, and Silent
Way or Suggestopedia. Nonetheless, the majority of those methods are not used by teachers, or

unfortunately, they do not know them. For that reason, students cannot participate in other kinds
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of strategies or activities, and they cannot know which their real weaknesses in the foreign
language are either.

For example, Lee (2015) suggests that the term pedagogy should replace the term
method. This word best defines the process behind teaching and gives a broader sense to each of
the teachers' steps to transmit, analyze, and mediate the knowledge with all the students.
Therefore, he suggests some questions to think about before starting any process of teaching
English:

1. Is your teaching based on a particular method of teaching?

2. When might it be useful to teach according to a specific process?

3. Some learners appear to be more effective language learners than others because they
use more effective learning strategies. What do you understand by a "learning strategy™?

4. What role do you think motivation plays in learning a language? How can the learner's
motivation be developed?

5. How important is it to take risks to develop new teaching strategies?

These and maybe other questions are a small introduction to another fundamental term in
education, "learning strategies.” This term is associated directly with all tools that the teacher
designs, thanks to direct observations made in the classroom about students' particular needs. It
is to say that thanks to the questions that teachers ask themselves about how to teach specific
skills, nowadays exist a great list of strategies and methodologies easily applied in the classroom
and that produce significative advances in the learners. In other words, the learning strategies are
the result of pedagogical research.

As Brown (2002) affirms:
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The best teachers can take calculated risks in the classroom: as new
student needs are perceived, innovative pedagogical techniques are attempted. The
follow-up assessment yields an observed judgment on their effectiveness. The
initial inspiration for such innovation comes from the approach level. Still, the
feedback that teachers gather from actual implementation then reshapes and
modifies their overall understanding of what learning and teaching are, which may
give rise to new insight and more innovative possibilities, and the cycle continues.
(Brown, 2002, p. 11)

Regarding teaching a foreign language, there are some specific elements to have in the
account in all stages by which students should advance. First, the students' language level,
depending on ages, level schooling, or the exposition that they have had to the foreign language,
is going to interfere or benefit each of them. Depending on each case, the study in question will
have four groups:

1. Complete Beginners

2. Elementary

3. Lower intermediate

4. Upper-intermediate

For the author of “How to teach English”, Harmer (2001):

Learners will need to be motivated, exposed to the foreign language, and
have the opportunity to use the language they are learning to advance the
development of their skills. Therefore, we can say the elements that need to be

present in a language classroom to help students learn effectively. We will call
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these elements "ESA" three factors present in all - or almost all - classes. They
are:
Engage. This is the point in a teaching sequence where teachers try to arouse the
students' interest, thus involving their motivations.
Study. Study activities are those where the students are asked to focus on
language (or information) and how it is constructed.
Activate. This element describes exercises and activities designed to get students
using language as freely and "communicatively" as they can. (p. 25)
We can represent this kind of lesson, as in Figure 1.
Figure 1

ESA Straight Arrows Sequence (Harmer, 2001)

ESA

Engage ——» Study [——» Activate

On the other hand, about the generalities of teaching, it is necessary to analyze some
principles that, through different research, teachers have found that they are feasible to apply in
the classroom and with which students can quickly identify. Brown (2002), one of the most
influential researchers about this topic, suggests twelve principles: automaticity, meaningful

learning, the anticipation of reward, intrinsic motivation, strategic investment, language ego,
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self-confidence, risk-taking, the language—culture connection, the natural language effect,
interlanguage, communicative competence.

Below is a brief description of each of the principles to be called "Twelve principles of
teaching a second language":

Automaticity. In all classes of a foreign language, teachers should develop strategies
where they can communicate effectively; this means that they have to create a lot of strategies
for the students to practice simply without having to think about grammar continually.

Meaningful learning. The class activities must take to the later application of the
concepts learned in the classroom to other environments or situations in real life. Only at that
moment, learning can be considered meaningful.

The anticipation of reward. The best way to attract students' attention is with small
challenges and rewards with activities that generate this type of interest.

Intrinsic motivation. Occasionally, some students have their motivation (intrinsic), in this
case, they do not need extrinsic motivation by the teachers, for example, many students study
English because they have some opportunity of working in another country, want to learn a
foreign language or just have the desire of doing it. For this reason, teachers should promote self-
evaluation and reflective spaces.

Strategic investment. To have a favorable foreign language domain, the time dedicated in
the classroom is not enough; all students should devote additional time, effort, and attention to
their process. That extra dedication will be the significant manner to achieve success in learning
the foreign language.

Language ego. When the skills in a foreign language have been developed, essential

changes are produced mainly in the mode of thinking and action in human beings; this happens
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because the learner gets more confidence. That new language generates a different attitude in
students, and it can manifest in the way he gives to know their new knowledge and even his
concerns.

Self-confidence. Each time that students can solve the activities proposed by teachers,
they improve their self-esteem, allowing them a fast and effective in the development of their
skills.

Risk-taking. To produce significant advances in the acquisition of a foreign language in
students, they must be willing to assume risk constantly, leave fear aside, and start producing all
kinds of communications and interpretations in the new language, no matter that initially all
kinds of mistakes are made. These risks will be the unique form in which they can advance.

The language—culture connection. Whichever is the language that is taught or learned, it
will be intrinsically linked with cultural elements. In other words, the language goes beyond the
grammar norms, and the student has to be willing to respect, distinguish, and associate those
elements.

The native language effect. The first approach to a foreign language is directly related to
the knowledge of the native language, which will help the student understand the new language.
Nevertheless, on occasions, it can also produce interfering in the production and comprehension
of the new language. Thus, teachers must provide clear explanations about the grammatical
differences that occur in each language.

Interlanguage. One pedagogical strategy that works effectively in the classroom as to the
systematic evolution in the domain of a foreign language is the feedback that the learner receives
on time. Even that feedback usually has a more positive effect when a partner with the same

level realizes it. It is to say that the teacher should create spaces of participation where the
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students can contribute to the activities realized by their classmates through positive comments
or suggestions.

Communicative competence. Teaching should be directed to all the language
components: organizational, pragmatic, strategic, and psychomotor. In this sense, while students
acquire a favorable domain, the teacher should pay more attention to how they incorporate the
new language than to the full use of the rules that govern it.

In this section, different factors have been presented that must be taken into account
when teaching a foreign language. A simple sequence has even been presented (Figure 1. ESA
Straight Arrows Sequence) that can be adapted in any classroom. The term "learning strategies"
has also been defined, and twelve principles proposed by Brown (2002) and which can be
applied in teaching a foreign language have been described.

The Syllabus

A syllabus is a formal document that must be created in all schools and universities. This
document is prepared to consider four fundamental elements: aims, contents, methodology, and
evaluation. Besides, the students' level is another aspect that must be present in the planning of a
curriculum. In this way, you can define the start and endpoint of the course. English teachers
often plan the syllabus taking into account the complete beginners, elementary, lower
intermediate, and upper-intermediate levels. However, within the study plan, it is necessary to
make more specific descriptions of the students’ levels of competence. The next step would be to
structure the curriculum by describing the fundamental elements that must be applied in the
classroom in such a way as to provide an approach to teaching.

Richards (2001) proposes the syllabus to be:
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Situational. Organized around different situations and the oral skills needed in those
situations.

Topical. Organized around various topics.

Functional. Organized around the functions most commonly need to develop.

Task-based. Organized around different tasks and activities that the learners would carry
out in English.

Furthermore, it is suggested that a study program should reflect ideas and believes about
the nature of speaking, reading, writing, or listening research on the use and learning of
language, and the theory of applied linguistics.

Breen (2001) recommends that a syllabus ideally should provide:

A clear framework of knowledge and capabilities selected to be appropriate to overall

aims;

Continuity and a sense of direction in classroom work for teacher and students;

A record for other teachers of what has been covered in the course;

A basis for evaluating students' progress;

A basis for evaluating the course's appropriateness concerning overall aims and student
needs identified both before and during the course;

- Content appropriate to the broader language curriculum, the particular class of learners,
and the educational situation and broader society in which the course is located.

In addition to the elements mentioned above, the syllabus that is created for teaching a
foreign language must focus on the four communication skills: listening, reading, speaking and

writing, and usually in that order. After testing the effectiveness of different syllabus, Brenn
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(2001) highlights four types of syllabus: Formal, Functional, Task-based, and Process. The main

characteristics of each one are presented below:

Table 1

Characteristics of the Four Main Syllabus Types (Brenn, 2001)

Formal

Functional

Task-based

Process

Knowledge
focus
Capabilities
focus

Selection and
subdivision

Sequencing

Forms, systems, and
rules of phonology,
morphology,
vocabulary, grammar,
discourse as text.

Accurate production.
Four skills from
receptive to
productive.

Larger units down to
smaller units: e.g.,
sentence types or
intonation patterns to
modality, inflections,
particular vocabulary,
single sounds, etc.

Assumes learner
accumulates and
synthesizes.

Simple to complex, or
frequent to infrequent,
or most useful to less
useful.

Purposes of language
use in terms of social
functions: e.g.,
requests, descriptions,
explanations, etc.

Social appropriateness
based on the
repertoire of
functions.

Four skills related to
purposes/needs.

Linguistic realizations
of superordinate and
subordinate functions
of language in
common use or
derived from needs
analysis for particular.

Special purposes;
academic or
occupational.

Assumes learner
builds repertoire.

Most common
linguistic realizations
to more subtle or most
needed to less needed.

Meanings derived and
created through a
unified system of
linguistic forms and
interpersonal
conventions.

Comprehensible,
accurate and appropriate
interpretation,
expression, and
negotiation of meanings
in tasks.

Skills use integrated
within tasks.

Communicative/target-
like tasks: everyday
tasks (e.g., planning a
trip) or special purpose
tasks (e.g., solving the
technical problem).

Meta
communicative/learning
tasks: e.g., deducing
pattern in verb forms or
comparing learning
strategies.

Assumes learner refines
knowledge and abilities
in cyclic way. Familiar
to less familiar or
generalizable to less
generalizable tasks.

Task sequence also
shaped by problems in
earlier tasks.

Overall same as task-based
but focus may also narrow
at times to
Formal/Functional
knowledge depending upon
identified immediate and
long terms needs of
learners.

Same as task-based plus
negotiated decision-making
within classroom group on
aspects of the class
curriculum.

Negotiation cycle:

1. Decisions made on
purposes, content, and ways
of working in the classroom
group;

2. Agreed action - such as
tasks/activities;

3. Evaluation of both
outcomes and chosen
procedures.

Cycle applied to all
elements in the curriculum
so that actual syllabus of the
class evolves.

Assumes learners refine
knowledge and abilities in a
cyclic way.

Sequence of activities and
tasks emerges in an ongoing
way through evaluation
stage revealing needs and
achievements that inform
the next decisions.
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In addition to the elements mentioned in Table 1, teachers must consider that each
context is different, and each group of students has specific needs, so the syllabus is different for
each school. Therefore, the design of the curriculum, according to Hyland (2003), requires that

teachers:

Analyze learner needs
- Select what is to be learned based on these needs
- Sequence the elements for active learning
- Provide writing opportunities
- Monitor learner progress and provide effective intervention
In summary and to simplify the syllabus construction process and adapt it to the needs of
the students and its context, it is essential that the teacher design it under a logical structure that
includes: grammar, vocabulary, functions, notions, situations, standards, and aims. It can also
include pedagogical strategies, materials, and references to the digital or printed material used in
class. On the other hand, it is essential that students also know the syllabus they are going to
develop so that they will be able to contribute to their learning and feel more motivated.
How to Teach Language?
According to Harmer (2010), if the study of the foreign language is organized within
ESA teaching sequences, there are four things that students need to do with the new language: be
exposed to it, understand its meaning, understand its form (how it is constructed) and practice it.
In this sense, the classes should be focused on developing the four skills in students
(listening, reading, speaking, and writing) and not only in making known the grammar as usually
occurs in a lot of classes. The professors can use the ESA structure to planning activities for each

skill with specific time and moments; for example: in the Engage Step when starting the class,
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the teacher can introduce the topic with a particular question (in English) to students use their
knowledge in the foreign language (L2). Their experience to solve it or to present their ideas
(practice speaking). Then in the Study Step, teachers can teach the grammar utilizing a short text,
a script, written dialogue, or another kind of document (practice reading and grammar). After
that, they should propose different writing activities to practice the grammar structure (practice
writing) and finally listening audios for solving specific questions or talking about them (practice
listening). That requires proper teacher preparation and constant research.

According to Leaver, Ehrman, & Shekhtman (2005), language learning consists of
acquiring four skills - reading, writing, listening, and speaking - and four sets of enabling
knowledge - grammar, vocabulary, pronunciation, and cultural understanding. The former is the
means for developing communicative competence, or the ability to use the language for
communication with native speakers in authentic situations. The latter are the building blocks
that you will need to acquire any one of the four language skills.

To this purpose, teachers must be clear about the characteristics of each of the skills and
how they relate to the others, for example:

Reading. It is a receptive skill; the other receptive skill is listening.

Writing. It is the oppos